




 

 
 





 

 
 



 

 



 

 
 

Tekst podtytułu paska bocznego 
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In the context of the European Commission reference framework for 

entrepreneurship as a competence, entrepreneurship is understood as a 

transversal key competence applicable by individuals and groups, includ-

ing existing organisations, across all spheres of life.  
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2-3 hours with breaks of 10 
minutes every hour 

15-20 

flip chart, pen and paper, internet 
connection 

• Handouts to lead participants 
through these activities 

• Evaluation and Feedback forms 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on assessing initial level of competences using past 
experiences and behaviors 

To understand the competencies the 
participant already displays in 

personal life, leisure activities, part 
time and voluntary work. 

Diana Hudson 

Introduction: 

The participant will be able to gain confidence by identifying competencies 
they already have. They will be able to recognize they already can bring 
these to the entrepreneurial role. 

Content: 

The participant will be given an example of how a common experience 
demonstrates entrepreneurial qualities such as arranging a social outing 
with friends. 

· The participants will work in pairs identifying different past 
behaviours and situations.  

· Group work reporting back on findings. 
· Looking at the competencies of well-known entrepreneurs. 
· Looking at competencies from case studies. 

Evaluation/debriefing: 

Give a presentation of findings to the group and complete handouts. 



2-3 hours with breaks of 10 
minutes every hour 

15-20 

Pen and paper, Flip chart, Internet 
connection, Daily newspapers 

• Handouts to lead participants through 
these activities 

• Evaluation and Feedback forms 
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Lesson on reviewing, auto-evaluating, 
naming competences 

· To identify the competencies 
which are evident in common 
professions and roles. 

· To identify the competencies 
which are evident in the 
entrepreneur role. 

Diana Hudson 

Introduction: 

Understanding compete which we take for granted is an important step as 
well as being aware of the competencies which entrepreneurs commonly 
need. These should be clearly understood and named and not be grouped 
together in a vague interpretation 

Content: 

The participants will identify the differences between Attributes. Behaviours 
and Skills 

A chart such as this would be the outcome of group work. 

Evaluation/debriefing: 

Give a presentation of findings to the group and complete handouts. 



2-3 hours with breaks of 10 
minutes every hour. 

15-20 

flip chart, pen and paper, internet 
connection 

 
• Handouts to lead participants 

through these activities 
• Evaluation and Feedback forms 

·  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on planning self-development in 
real life situations. 

To be able to access 
opportunities to aid self-

development. 

Diana Hudson 

Introduction: 

The competencies of the entrepreneur are bound up with understanding 
people, and understanding their needs. Such information is available all 
around us in everyday life. 

Content: 

· How do we know what people want? 
· How do we know what people need? 
· How can we gain more expertise which is relevant to our 

entrepreneurial aims? 
· Voluntary work 
· Shadowing 
· Formal learning 

Evaluation/debriefing: 

Give a presentation of findings to the group and complete handouts. 



2-3 hours with breaks of 10 
minutes every hour 

15-20 

flip chart, pen and paper, internet 
connection 

 

 
• Handouts to lead participants 

through these activities 
• Evaluation and Feedback forms 

·  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on discovering the path of development – what 
competences to develop in order to get where one wants to be 

Identifying what competencies 
are missing, but are needed to 

reach the goal. 

Diana Hudson 

Introduction: 

The lesson is a specific focus on the development competencies which 
enable early stage entrepreneurs to achieve their aims. The lesson will give 
participants the opportunity to access help to move forward. 

Content: 

Research sources of help for: 

· Setting up your own business enterprise. 
· Working towards a qualification. 
· Gaining experience from others in business. 
· Provide ongoing support 
· Use tailored materials to support the development of an action plan. 

Evaluation/debriefing: 

Give a presentation of findings to the group and complete handouts. 



2-3 hours with breaks of 10 
minutes every hour. 

15-20 

flip chart, pen and paper, internet 
connection 

 

 

 

• Handouts to lead participants 
through these activities 

• Evaluation and Feedback forms 

·  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on reviewing auto -evaluating, 
naming competencies 

· To be able to name competences. 
· To be able to reflect on own 

competencies. 
· To be able to assess whether existing 

competencies are fit for purpose. 
· To be able to judge what additional 

competencies are needed. 

Diana Hudson 

Introduction: 
To be able to give a name to a competency is important. We can easily be too 
vague and make generalisations. It is only when we are specific can we be clear 
about the competency needed and whether we have this or need to develop it. 

Content: 
This session will involve small group discussion and drawing on own experience. It 
can be added to by encouraging participants to make observations outside of the 
workshop in their daily lives. 

Participants are: 
Be able to write a 'person specification ' and job description for the best person to 
fill the role of owner manager. 

Be able to match own competencies with this. 

Evaluation/debriefing: 
Assess the exercise with a partner and identify any gaps and present to the group 
and complete handouts. 



2-3 godziny z 10-minutowymi 
przerwami co godzinę 

15-20 

The activity can be adapted to 
different materials, pencil and 
paper or videos and computer. 

Videos and other resources located in internet. 
The best option is a computer linked to internet 

and a video projector. You need a room with 
open space and chairs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on developing competence: Time 
management 

•  Set goals and priorities, planning and 
meeting planning in the short term (daily, 
weekly) 

• Define and prioritize objectives and plan 
individual activity medium and long term 
(from several weeks to a semester) 

• Set goals and priorities, plan and meet 
planned in time shared with other 

Miguel Caneda 

Introduction: 

We have available 24 hours a day and 7 days per week. We are the sole owners of our time and we 
employ it as we want. It is true that we must work, we must do certain tasks, but ultimately, the 
decision of how to spend time is ours. 

Content: 

To know how to manage time well, we must first be able to identify who are our thieves of time. 
The most typical are: 

· No plan 
· No priority 
· Interrupts 
· Do not focus 
· Not delegate 
· Do not know how to say NO 
· The phone 
· Meetings endless and pointless 
· Everything is urgent 
· The delay of tasks 

Evaluation/debriefing: 

Practice by personal interview with the participant 



2-3 hours with breaks of 10 
minutes every hour 

15-20 

The activity can be adapted to 
different materials, pencil and 
paper or videos and computer. 

Videos and other resources located in internet. 
The best option is a computer linked to internet 

and a video projector. You need a room with 
open space and chairs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on developing competence: 
Stress management 

• Avoid unnecessary stress 
• Alter the stressing situation 
• Adapt to the stressor 
• Accept the things you can’t 

change 

Miguel Caneda 

 

Introduction: 

While stress is an automatic response from your nervous system, some 
stressors arise at predictable times—your commute to work, a meeting with 
your boss, or family gatherings, for example. When handling such predictable 
stressors, you can either change the situation or change your reaction. When 
deciding which option to choose in any given scenario, it’s helpful to think of 
the four A's: avoid, alter, adapt, or accept. 

Content: 

• How to avoid unnecessary stress 
• How to alter the stressing situation 
• How to adapt to the stressor 
• How to accept the things you can’t change 

Evaluation/debriefing: 

Practice by personal interview with the participant 



2-3 hours with breaks of 10 
minutes every hour 

15-20 
The activity can be adapted to 
different materials, pencil and 
paper or videos and computer. 

 Videos and other resources located in internet. 
The best option is a computer linked to internet 

and a video projector. You need a room with 
open space and chairs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on developing competence:  Life work 
balance 

• Understand habits that can become 
destructive 

• Develop meditation as an effective 
stress reducer 

• Identify time-wasting activities and 
people 

• Flexibility the structure of your life 
• Planning from modest beginnings to big 

goals. 

Miguel Caneda 

Introduction: 

These days, work-life balance can seem like an impossible feat. Technology 
makes workers accessible around the clock. Fears of job loss incentivize 
longer hours. In fact, a whopping 94% of working professionals reported 
working more than 50 hours per week and nearly half said they worked more 
than 65 hours per week in a Harvard Business School survey. 

Content: 

• How to understand habits that can become destructive 
• How to develop meditation as an effective stress reducer 
• How to identify time-wasting activities and people 
• How to structure your life flexible 
• How to plan from modest beginnings to big goals. 

Evaluation/debriefing: 

Practice by personal interview with the participant 



2-3 hours with breaks of 10 
minutes every hour 

15-20 

The activity can be adapted to 
different materials, pencil and paper 

or videos and computer. 

 

 

Videos and other resources located in internet. 
The best option is a computer linked to internet 

and a video projector. You need a room with 
open space and chairs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on financing. Getting support for 
your ideas 

• To learn how to prepare an 
elevator pitch 

• To understand the value of 
good communication 

• To develop transversal skills 
(soft skills) 

Miguel Caneda 

 

Introduction: 
The first step to get support for your ideas is developing networking. The elevator pitch is a fundamental tool to make contacts for 
your company or project. An elevator pitch is to convey the idea of our project in a trip lasting lift in less than 2 minutes. 

Content: 
1. Define your project: 

• Who is your audience. Who will use your product? 
• What is wrong. What problem you’ll meet? 
• What solution offer. How are you going to meet? 

2. Answers to common questions: 

• Who are you and your experience. Where you come from? Why you can bring this project to success? 
• What you need to succeed? 
• What market there. How big is the market you going? 
• What are the possible exits for you and for investors? 

3. Make it clear what sets you apart from others and what's attractive your project. 

• Why they will invest in you and not another? 

4. Explain your business model. 

• How will you make money? 
• Why it will be a success? 

Evaluation/debriefing: 

Practice by creating an elevator pitch 



2-3 hours with breaks of 10 
minutes every hour 

15-20 

The activity can be adapted to 
different materials, pencil and 
paper or videos and computer. 

 

 

 

Videos and other resources located in internet. 
The best option is a computer linked to internet 

and a video projector. You need a room with 
open space and chairs 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lesson on planning economic 
management 

• Change negative attitude towards the 
economic and finances 

• Understand personal finances 
• Understand the financial plan 
• Connect the financial plan with 

personal finances 

Miguel Caneda 

Introduction: 

Financial planning covers a wide variety of money topics including budgeting, expenses, debt, saving, retirement and 
insurance among others. Understanding how each of these topics works together and affect each other is important for 
laying the groundwork for a solid financial foundation for you. At the same time, a common failure on novice entrepreneurs 
is their negative attitude towards the economic and financial plan of their business plan. Let's see if we can change that 
mindset. 

Content: 

• Personal finances  
• Budgeting 
• Cutting Expenses 
• Getting Out of Debt 
• Saving for Retirement 
• Insurance 
• Financial plan 
• Profit and loss statement 
• Cash flow statement 
• Balance sheet 
• Sales forecast 
• Personnel plan 
• and maybe some business ratios and/or a break-even analysis 

Evaluation/debriefing: 

Develop a personal financial plan 



3 sessions of 1-2 hours 
each 

6-15 

Dining tables, large paper, different 
colored paint, camera to take pictures, 

PC with Internet connection 

To organize the exhibition online and create a 
dynamic around this activity that can be a 

form of evaluation also, different web tools 
can be used: Superlame, social networks… 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Session 1 –Activity 1: abstract painting 
Painting workshop - in group 

• Everyone goes around the table and everyone takes a color in a cup - a pure color and therefore no mixing 
• Each takes a brush 
• When one does not paint the brush remains in the cup 
• Make a single brushstroke and color on the table - Stop 
• Take the place of his left and make a brushstroke without cover on the color of another - Stop 
• Participants are going around the table until the sheet is completely colored. 

Session 1 –Activity 2: abstract painting 
Painting workshop - in group 

• 3 people sit around the table: 
• 2 people paint - they paint on the same paper, each on his side until they meet at one point 
• 1 person observes 
• The observer operates the two-color sheet with another color splashing, staining, scratching 

Session 1 –Activity 3: abstract painting 
Painting workshop - group 

• A person lies on the table (The trainer marks the outer limits of his body: the head and feet.) 
• The person stands up and leaves the table. He chooses a color and a brush and draws the outline of a character on 

bases of the limits of his head and his feet. 
• Then he draws the contours of clothes, shoes, hair representing lines and without extending the color. 
• Meanwhile, others will find a color and fill the forms that are between the lines. 
• Meanwhile, the person who designed the color of the character calls on all lines if necessary. 
• Once the character is completed, everyone defers colors on the table material. 
• Then all participants choose one color to set as the background around the character. 

Well-being at work 

• To be able to speak within a group 
discovering various forms of expression  

• To develop (better) self-confidence, trust 
in others and in service 

• To be able to take the distance to the 
school work, to better manage stress 

Anne Marcheti i Ramona Dogaru 



  

Session 2 –Activity 1: big heads 

Painting workshop - individual 

• Everyone takes a seat in front of a table 
• Each freely takes a color and a brush (these are the colors that will move) 
• Draw a big potato on the sheet 
• Change color (each pass the color cup to his left. The last person at table went around and gives its 

color cup to the first.): Draw Eyes 
• Change color: fill the Eye 
• Change color: Make the nose 
• Change color: Go around the nose 
• Change color: Draw the mouth 
• Change color: Fill mouth 
• Change color: Draw the ears 
• Change color: Fill the ears 
• Draw the hair in 5 brushstrokes. 
• Deciding the choice of one color to paint around each head 

Session 2 –Activity 3: invent a story 

The group invented the story linked with the relationships of colors and shapes, the biography he has given to 
the characters from their "point of view" 

The exercise allows the group to spontaneously invent its expression and content. 

An abstract painting is placed between two characters. Abstract painting represents the relationship between 
the two characters. This happens where? 

We put "background" painting one beside the other. What it’s representing? 

One puts an object. What is it doing there? What color is it? Why? What does that mean? 

The story is invented. 

Nota bene: trainees take pictures of painting for each situation  

Session 3 –Activity 1: exhibition on line 

The story is set on an eBook like a cartoon comic –strip (bands dessinnés). In France, these comic strips are very 
catchy among young people. Trainees will use pictures of different situations (see activity A6 – invent a story) 
and ICT tools as Superlame to elaborate their eBook. The final results can be shared on social medias. 

To bring a competition spirit, it could be also interesting to invite each trainee to elaborate his own eBook. All 
eBooks can be than upload online (ex: on a blog or on Facebook) and organize an electronic voting. 

Nota Bene: Based on the involved group and their specific training needs, the hours assigned to each single 
activity may change. 

Anne Marcheti i Ramona Dogaru 



3-4 hours with breaks of 10 
minutes every hour 

15-20 

A paperboard & a set of stickers are 
requested for this activity. 

You need a room with open space 
and furniture (chairs and tables or 

desks). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• At first, trainer split participants within groups of 4-5 persons 
• The trainer prepares: a set of stickers reflecting some possible professional skills/competences to be expressed by members of 

groups, for example: 
·         Ability to communicate (language, expression) 
·         IT elementary skills 
·         Flexibility 
·         Leadership 
·         … 

• and some stickers with nothing written, to permit self-expression of other competencies … 
• and a sheet to be attached on the paperboard reflecting several priorities (see below). 

Group n°…member …. 

Priority 
number 

My 
competences 

Examples of past experiences that 
contribute to its development 

Examples of responsibilities that can be ensures 
using this competence 

1 
   

2… 
   

• The trainer gives the stickers to each group and asks to each member to select some of the competences considered as the most 
relevant for him, and to class them by order of importance. 

• Then, the trainer asks to each group to imagine /choose an economic activity and define the role of each member according with 
their competencies 

• The “leader” of each group is asked, to explain the choice, to better understand how they ensure the success of their work team and 
activity 

• It is now time for discussion. 

My own competences in relation to a 
teamwork 

• Assessing initial level of competences 
using group task and examining the 
roles in a team 

• Helps the target group to identify their 
competences and to prioritize them. 

• This activity can be implemented in a 
collective way. 

Ramona Dogaru   



1-2 h 

10-15 

Załączniki 1 i 2 

Załączniki 1 i 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Trainer gives a general overview about PLP (annex 1) 
• Each learner defines his own objective (learn a second language, 

fulfilling a specific administrative task, implementing a specific 
activity from personal or professional environment)  

• Learners are asked to draft their PLP in accordance with their 
fixed objective by fulfil a template (annex 2) 

• Each learner present his own PLP and audience can give 
feedbacks, asks questions... 

• Debriefing 

 

Playlist with videos: https://youtu.be/mFfsN3TOKFE?list=PLw_V7Y-
10dHmQGXrN1DXHZoO7kjLDVI5x  

How to build your personal learning plan 

• develop greater responsibility for 
his own learning 

• improve confidence and self-
esteem 

• increase the sense of involvement 
in planning for your own future. 

Ramona Dogaru 

https://youtu.be/mFfsN3TOKFE?list=PLw_V7Y-10dHmQGXrN1DXHZoO7kjLDVI5x
https://youtu.be/mFfsN3TOKFE?list=PLw_V7Y-10dHmQGXrN1DXHZoO7kjLDVI5x


1-2 h 

10-15 

Room with open space and 
furniture (devices connected to 

Internet). 

There is a wide range of resources 
online on learning style. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

What is my learning style? 

• Give an idea about how learning 
styles could improve their study as 
each of us is a unique learner; 

• Self-assessment of learning style 
• help to improve learning 

effectiveness 
• Support learners to choose the 

online resources 

Ramona Dogaru 

This lesson will introduce three of the main learning styles: The Honey & 
Mumford styles, the VAK model and Felder and Silverman's Learning Style 
Model. 

Participants are invited to auto-assess their learning style using online 
resources 

As example, there are online resources to assess learning style following 
Kolb theory: 

Self-evaluation of learning style 

There are online resources to assess learning style following Felder and 
Silverman's theory: 

Learning style questionnaire 

Each participant shares its result and trainer explains the variety of results 
within the group. 

In the context of Information Technology evolution and the availability of 
large number of electronic media; thereby trainer will help learners matching 
e-media with appropriate teaching and learning styles. (annex1) 

http://libweb.surrey.ac.uk/library/skills/study_skills/Self%20Evaluation%20of%20Learning%20Styles/self_evaluation_of_learning_styles.html
http://www.engr.ncsu.edu/learningstyles/ilsweb.html


2-3 h 

10-15 

Room with open space and 
furniture (devices connected to 

Internet). 

 Appendices with the beginning of a story 
that is well known by the audience ( it can 
be a fairy tale or a successful story of one 
entrepreneur 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fairy-tales in a new guise 

• What is flexibility 
• How to react to changed 

conditions with flexibility 

Ramona Dogaru 

• The trainer invites participants to consider what FLEXIBILITY means to them. The trainer charts a 
very simple diagram of this competency and participants’ associations. 

• The trainer continues with a presentation of the competency for flexibility, keeping matching 
participants’ ideas on “adaptation” and “creative approach” 

• The trainer divides the participants in groups of two. Each group has a number 1,2...  The Appendices 
get distributed and the trainer lets groups work for 15 minutes. Each group should start write a 
story in a new guise. For writing they’ll use computers. Their work can be done on a specific blog 
created for this purpose with an access to all participants (see if any possibility to use Prodest 
website or social networks for sharing and communicating). After 15 minutes, all groups stop to 
write. Group 2 will continue the story of group 1, group 3 will continue the story of group 2, group1 
will continue the story of last group. 

• Trainer lets groups work for other 15 minutes. After 15 minutes, all groups stop to write. Group 2 will 
continue the story of group 1, group 3 will continue the story of group 2,.....group 1 will continue the 
story of last group. 

• This roundtable can be repeated 5 times. 
• When the set time is up, the trainer asks the representatives from each group to present, one after 

the other, the fairy-tale in a new guise for which they create an “end”. 
• The trainer leads a brief discussion about the activity that just took place. 
• The trainer prompts the participants to note in their Workbooks what they gained from this 

exercise. She or he may then ask a few of the participants to share their ideas with the others. 
• All fairy-tale are to be collected in an e-book and published. 



45 to 90 minutes 

6-10 
Prepare a house made of Lego blocks. It should not 

be too easy and not too difficult to construct it. 

Take a picture of it for further reference. 

Then, cover the house with a cloth. Put it on 
the floor in the middle of the room and 
draw a line around it in the distance of 

about 2 metres. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Developing competence: Problem 
solving - LEGO 

• My role in the group 
• To Foster team cooperation 

and help them learn the ways 
how to solve problems 
together. 

Ramona Dogaru 

Introduction: Prepare a house out of Lego blocks according to the instructions below. 
Invite the participants into the room and give them the following instructions: 

The task for your group is to create an identical house with LEGO blocks in the same colour and in the same position as the one under the cloth. 

Content: 
These are the individual steps of the activity: 

• Before we uncover the cloth, you can plan what you will do afterwards. There is no time limit. 
• You have maximum 15 minutes to agree the strategy how to reconstruct the house. 
• You can see the house. 
• You can speak. 
• You cannot touch the LEGO blocks or enter the circle. 

3.   When you have your strategy ready, we will destroy the LEGO house. Your task is to reconstruct the house so that it is identical – with LEGO blocks 
in the colour and the same position. You have 20 minutes for this. 
Rules to keep: 

• Only people inside the circle can touch the LEGO blocks. 
• Inside the circle can be as many people as you want. 
• Once you enter the circle, you must stay there. 
• The people inside the circle can speak but they cannot see. 
• The people outside of the circle can only use sounds, but not language. 
• You have 20 minutes to reconstruct the house. 
• Once the time limit is up, stop them and let them all sit around the Lego house and have a look at the final form of the house. 

Evaluation/debriefing: 

• Let the frustration (in case they did not succeed) or the satisfaction (in case of success) be expressed. 
• Then, discuss individual steps of the building, division of roles, things that worked or did not work. 
• Ask them what they would have changed (if they would have changed anything) for the next time. 



20 minutes preparation 

Timing for presentations of the balloons 
depends on the size and the needs of the group 

any 

Flipcharts, pens 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction: 
Please note that the activity is used with participants that already have a project idea. The division of 
participants depends on whether the project idea is individual, in pairs or groups.  

• Draw a picture of a hot air balloon on flip chart paper. Make it large enough to write on, and include the 
balloon, basket and ropes tethering it to the ground. Tell your group that this balloon represents their 
entrepreneurial idea or project. 
Content: 
Each group (pair /individual) should then think about issues around the future of the projects as follows: 

o Who needs to be on the board?  On the basket or on the people, write the names of the people or 
organisation who needs to support the project in order it to go anyway, e.g. young people, 
workers, funders. 

o What needs to be in place for the project to take off? On the balloon itself, write factors and 
issues which need to be sorted for the business to fly, e.g. a building, staff, constitution, 
resources. 

o What is holding it back? Next to the tethering ropes write factors which are preventing the 
growth of the project, e.g. no funding, no support from local community. 

o What will really make it fly? Above the balloon write factors that will really help the project to 
grow, e.g. enthusiasm, commitment, good planning. 

o What might blow the balloon off course? Either side of the balloon-representing winds that could 
buffet the balloon about-write down factors which could be problematic for the project once it is 
off the ground, e.g. continued funding, key people leaving. 

• Evaluation/debriefing: The participants present their balloons. The timing for presentations of the 
balloons depends on the size and the needs of the group If you have several groups/pairs  working 
simultaneously on balloon pictures, compare them and use the ideas gathered as a springboard for 
planning. 

Developing competence: Setting 
goals/planning  - hot air balloon 

• In-depth analysis of the project 
• Planning the project 

throughoutly 

Book “Participation Spice it up!” 



20-30 minutes 

8-20 

Copies of the machine cards - 3 
machine cards for each sales 

representatives 

Attached file 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

“Advanced Communication Games” 
by Jill Hadfield 

Introduction: 

Introduce the topic of selling and buying goods, asking the participants on their shopping habits, preferences where to shop 
and whether they are often in contact with (or are personally) sales representatives of some companies and/or regularly buy 
goods from them. 

Content: 

• Divide the group into two equal parts : sales representatives and buyers. 
• Give out the cards of 3 machines to each sales representative and give them 5 minutes to write down what the user of 

each machine will be able to do/won’t have to do, e.g. You won’t have to spend hours arranging your files in the 
office. You ‘ll be able to speak fluent idiomatic English instantly. etc. and give each machine a price (up to 1, 000 €)  

• Simultaneously: Give the buyers five minutes to write down three everyday problems that they have. What would they 
like to be able to do? What would they like not to have to do anymore? Tell the buyers that they each have 2,000€ to 
spend on machines to improve the quality of their lives. 

• The sales representatives now start going around the room, offering their products to the buyers. 
• The object of the activity is for the buyers to obtain the machines they want and the sales representatives to sell all 

their machines. 

Evaluation/debriefing: 

Debriefing: 

• What were the most common needs of the buyers? 
• Which strategies of the sales representatives worked? Which did not and why? 
• How did the sales representatives decide about the price? 
• Was for the buyers the price more important than the need to buy the machine? 

At the end, the situation is matched with real business market and the participants make  list 5 successful strategies to 
promote yourself (can be done in small groups or all participants together) 

Developing competence: 
Communicating/listening/negotiating 

• To foster communication 
skills and the ability to listen  

• Understanding own level of 
resilience 



25 minutes 

8+ 
cardboard toilet paper pipes (or half-pipes) for 

every participant, a ball, objects to create an 
obstacle 

The total length of the track must be longer than all 
the tubes that make up the pipeline. 

Be sure to select an appropriate size of the ball, which 
passes through the centre of the pipe without any 

problems. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction: 
Prepare the materials needed for the activity and choose an area to play that is wide enough 

Content: 

• Everyone stands at the beginning of the track. Introduce the activity to the participants. The task is 
to transport the ball in the pipeline from the starting point A to the end point B so that the ball does 
not fall out. Show the beginning and the end of the track to the players and stress various obstacles 
(e.g. the track goes along the trees, chairs, under the table, downstairs, etc.) they have to overcome. 
Should you have any specific conditions (e.g. a time limit), tell the players about them at this time. 

• Provide the participants with the pipes and the ball and give them 5 minutes to prepare the 
strategy. 

• When the time for preparation is up, release the ball at the beginning of the pipeline. 
• If the group fails to successfully handle the task let them have another attempt or count the failed 

attempts. 

Variations: 

• You can give the participants a time limit to be achieved or overcome or to attempt to finish the 
activity within the shortest time possible. 

• Another variation is that you do not specify the starting and the end points but you ask the group to 
transport the ball in the pipeline as quickly as possible. Each player shall be involved only once. 

Evaluation/debriefing: 

The whole groups discuss how they have succeeded in fulfilling the task. 

Debriefing questions: 

1.      How did you agree on the strategy? Who took upon himself/herself the task of the activity coordinator? 

2.      Did you choose the best strategy at the first attempt or did you try several strategies? 

3.      How did you react when you did not succeed? 

4.   What helped you not to give up? 

Developing competence: 
Leadership/team building - pipeline 

• To foster team cooperation 
within the group and help the 
group to become a team. 

- 



20-40 minutes 

8-20 
Choose a location outside that offers a possibility to 
spread a spider web made out of ropes among the 
trees. Then, stretch out ropes among the trees in a 

form of a “net”, leaving spaces that will allow a person 
to pass through. 

Have at least two spare space, 
i.e. one space for each 

participant + 2 extra spaces. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction: 
Before the activity, prepare a spider web according to the instructions below. Introduce the 
activity as a special task for the WHOLE group.   

Content: 
Tell them to stand on one side of the spider web. Their task is to move all members of the group 
to the other side of the spider web. 

Rules to keep: 

• Each space can be used only once 
• While moving through the space, the rope cannot be touched (you can add a little bell to 

signal touching the rope) If the rope is touched, all members of the group have to move 
back to the original side of the spider web. 

• Each person must move to the other side, the others can help to lift him/her or otherwise 
support him/her 

Evaluation/debriefing: 

• How did you feel throughout different stages of the activity? 
• What strategy did you use as a group? 
• How did you chose the places for each member? 
• How did you learn from the previous experience? 
• Did you feel the support of the group? 

Developing competence: Learning from 
experience – Spider web 

• Fostering team cooperation of the 
group 

• Experience the process of learning 
through own experience. 

- 



Min. 2 hours 

15 

Box of toys, paper and pencils, 
laptops/tablets/phones with 

access to Internet 

It is recommended for a facilitator to take 
the test in advance: 

http://mycareertools.com/career-quiz/  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction: 
In this session, we will reflect on ourselves a little, go back to who we are and then trying to discover what positions, roles, professions we would be 
good at in the future. If you already have some plans, this session will bring them closer – you'll visualize them and discover what steps to make in 
order to get you there. At the end, we will project our possible futures, visualize them and try to live it for a moment. 

Content: 

• 5 minutes: At the beginning ask participants to make their own portraits out of different objects (displayed in the room, or from the prepared 
box)– using symbolic meaning let them present themselves who they are, what they like, what they are good at, what do they do, what do 
they dream of. This should be very fast. Participants shall just grab objects they feel are “right” and build some construction, or a story out of 
it. 

• 15 minutes: Let them exhibit their artworks and expose to comments of others and explain it presenting him/herself in 1 minute. 
• Remember: keep the time discipline! 
• 5 minutes: Explain to participants that their personality and “who they are” are in the center of their career choices. In order to feel satisfied 

and fulfilled at work, they should keep their integrity. Emphasize that it doesn’t have to be connected with the branch, or concrete profession 
– it describes the type of position that could be undertaken and they are various: individualistic-expert, team-work related, creative-artistic, 
manual-technical, design etc. combinations are countless. In order to get there, ask participants to fulfil a career-test available under: 
http://mycareertools.com/career-quiz/  

• 30 minutes: Participants filling in tests and reading results. 
• 40 minutes: Every participant can share results of the test commenting its accuracy. Comments should refer to: intuitive perception of “self”, 

accordance with plans for the future, to what extend is it accurate and to what extend is it limiting. Results will show a psycho-type of a 
person with suggestions 

• 10 minutes: Ask participants to go back to the artworks of their “self” and expand it using new information received from the test. Let them 
imagine their “self” in the situation described in test results. Those expanded artworks should represent the type of professions or positions 
that participants would feel comfortable overtaking. 

Evaluation/debriefing: 

• What are your options? List possible professions, or positions that would fit your personality and professional type? How long is you list? 
• Assuming you`ve undertaken one path, realized it, performing your dream job. What are your options of changing the path to some other? What 

are costs of it? What would motivate you to do this? 
• What would be better for you? To focus on one path or to stay flexible? 
• What competences do you need to be adapted to your chosen career path/s? 

Display your future, keeping integrity 

• To realize one`s passion, predispositions, 
motivations; 

• To discover possible professional career 
paths based on your personality and 
professional predispositions; 

• To develop self-awareness on your 
strengths and ability to turn them into 
career ideas. 

Barbara Moś 

http://mycareertools.com/career-quiz/
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15 

Description of the roles in a team: 
https://www.surreyoutdoorlearning.uk/__d
ata/assets/pdf_file/0008/87164/BELBIN-

Team-Role-Summary-Descriptions.pdf  

Min. 3 hours 

Paper, printed roles in a team, 
flipcharts and markers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction: 

• 15 minutes: Explain to participants aims of this session. Ask open questions: “who can be entrepreneur?”, “what features should 
an entrepreneur have?”, “what qualities should it have?”, “are they innate, or developable?” 

Content: 

• 15 minutes: Watch with participants 3-minutes movie on what is entrepreneurship (done by NEETs group, or available here: 
https://www.youtube.com/watch?v=ao6e-b8phFM&ab_channel=Entrepreneur) Discuss with the group if they agree with the set 
of elements needed to be an entrepreneur. Note down on flipchart all slogans mentioned by participants related to different 
roles and features of an entrepreneur. Categorise them into 3 group of features (or more if it is logical). 

• 20 minutes: Divide the group into 3 groups (the number of categories) and ask them what kind of roles do entrepreneurs have 
(e.g. leader, innovative-thinker, or contact-maker): Name what behaviours should different types of entrepreneurs perform, 
what competences should they have to act?  

• 10 minutes: Discuss the outcomes. What are different roles of an entrepreneur? What competences? What features? What of 
those competences do you have? Make a list for yourself. How can we develop them? How to use our strengths to develop 
them? Does everyone have to have them all? (no) Roles, competences, features can be shared among the team. The outcomes of 
this part are: description of different roles of an entrepreneur and the list of own competences related to entrepreneurship. In 
the second part, we will discover what roles in a team we can undertake. 

• 5 minutes: Explain participants that now it's time to evaluate their predispositions towards team roles. 
• 20 minutes: Stick to the walls the descriptions of roles in a team defined by Belbin (see materials). On every paper should be 

one role. Display them around the room letting participants walk around, reading them, making notes, reflecting. Participants 
should compare their own competences and behaviours with descriptions of the roles they may undertake. The point of this 
exercise is to compare own competences with roles described on the wall. 

• 15 minutes: Discussing about combining competences with roles. What roles do you see yourself and what competences you can 
use to realize this role? How does this role work in entrepreneurial situation? Sharing impressions in a big group, or in pairs. 

• 15 minutes: Evaluation/debriefing: 
- Do your competences allow you to undertake certain roles in a team? 
- How does your role in a team can be used in entrepreneurial situation? 
- What competences related to roles in a team are essential for an entrepreneur? 

Am I an entrepreneur? 
• To discover that everybody can be 

entrepreneur, but undertaking different 
roles; 

• To discover what type of role in a team 
one could play; 

• To discover different roles in a team and 
competences needed in a team of 
entrepreneurs; 

• To match own competences with 
concrete role in a team. 

Barbara Moś 
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Papier, flipchart, markery, 
wydrukowane role 

3-4 godziny 

15 

Materials on different methods of decision-
making available on: 

https://www.mindtools.com/pages/main/new
MN_TED.html  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Introduction: 

When running a business, making the right decisions can lead to success, while making the wrongs can result 
to failure. With so much riding on each decision, it's important that thoughtful consideration is put into each 
one that needs to be made. To help them, many business leaders go through a thoughtful decision-making 
process.  

We will play a game using decision-making skills, exploring different strategies and then concluding what is 
the procedure of good decision-making. 

Content: 

The board game consists in acting as different countries: Germany, Portugal, Russia, Great Britain, Poland, 
France in XVIII and XIX century. Every round countries are making decisions on how much resources to 
allocate on innovations, fabrics, farming, industry and people. While playing time is passing and historical 
events disturbing the process, uncertainty of situation in brought by additive cards, there are limits of 
production for every category and the situation in every round is different. 

The instruction of the game: attachment - gra o rewolucji przemysłowej 

The game to print out: a link 

Evaluation/debriefing: 

For the debriefing watch with participants concluding video: https://youtu.be/YqWiHtX2-z0 on steps of 
decision-making process. Discuss with them if they were applied, how, in which direction, what was missing. 

Decision-making and decisiveness – a 
board game “Industrial revolution” 

• To develop the competence 
of decision-making; 

• To get to know different tools 
of decision making. 

Piotr Krzystek, Piotr Warzyszyński, 
Łukasz Pleśniarowicz, Wiktor Firlej 

https://www.mindtools.com/pages/main/newMN_TED.html
https://www.mindtools.com/pages/main/newMN_TED.html
https://youtu.be/YqWiHtX2-z0


Gra planszowa „Rewolucja 
przemysłowa” - link 

2-3 hours 

15-30 

Examples of Europass, Comp-Pass, 
Youthpass. 

Red and green papers, a4 white 
papers, pens, markers 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Barbara Moś 

Introduction: 

Give to all participants one red and one green card. Read them 4 sentences that present 
statements referring to labour market and non-formal education. Each time you read one 
sentence, ask participants to express their opinion on the sentence: If they agree, they 
should raise the green card, 

If they disagree with the statement - red card. 

Statements to read: 

• To become a successful entrepreneur, I need to have a personal contact and know 
the right people. 

• To be a successful entrepreneur, I need to finish business school and be skilled in 
management 

• I can learn how to be an entrepreneur by listening success stories, 
• I can collect professional competences through non-formal education. 

After every question ask participants to comment their answers, elaborate on them. 
Underline that every opinion matters and every statement, regardless of being observed 
as true or false, has its own logic, but that we need to understand it in order to prosper 
and overcome its flaws. 

Fishing in the river of experiences and 
education 

• to learn how to self-evaluate own 
experiences and competences, 

• to learn how to derive competences out 
of educational experiences, 

• to learn how to present own skills, 
• to get to know different tools of non-

formal learning outcomes recognition 



 

 

 

 

 

 

 

 

This part is a “conversation starter”, serves warming up and encouragement of youngsters to discuss and 
express their opinions. 

Content: 

Ask participants to draw a line of their lives on the A4 papers. Let it be a “lifetime river”. Ask them to draw in the 
river events and educational experiences in their lives. They may come from formal, non-formal or informal 
learning.  

5 minutes to draw 

Ask participants to share few examples of their educational experiences. Write down those examples (while their 
reading out their papers) on post-its and post them on a flipchart paper grouping them in the same time along 
categories: 

• Formal education, certified courses, qualifications acquired, 
• Non-formal education, youth exchanges, voluntary service, own youth projects, initiatives etc., 
• Informal learning, life experience, hobbies etc. 
• Professional experience and training. 

After collecting enough examples to fill in each category ask participants to define the categories in their own 
words - what is formal education? What is non-formal education? Etc. 

Explain participants what are competences and what are qualifications (definitions, examples). Emphasise that 
qualifications are officially recognised and that about recognition of competences they need to be prepared 
themselves - the more they know about their own competences, the better is to plan their career. - 7 minutes 

Present them the statement: 

“People are hired because of their qualifications, but they lose their jobs because of lack of competences.” Ask 
them about opinions and start little discussion about value of competences. - 7 minutes 

Ask them now to fish in their rivers (drawn on papers before) and catch competences they have learned during all 
education experiences they have mentioned. They can draw fishing poles coming out of sentences in their rivers 
and write competences on those poles so the metaphor of fishing in the river is complete. - 10 minutes 

After they`re done ask them to exchange their pieces of art in small groups and present themselves to the others 
through competences and their sources in a form of a story of their life. - 20 minutes 

Present to participants Europass-CV, Youthpass, Comp-Pass and/or other tools of competences recognition - how 
do they work and what they serve for. Ask participants to choose one tool they like and describe outcomes of a 
learning process of one particular education experience (youth exchange, conference, youth initiative they made, 
or working in school participants-parliament etc.). - 7 minutes 

After participants have prepared their documents ask them to sit in pairs and simulate employer - candidate for 
employee conversation (it can be job interview) and give feedback to each other on comprehensibility of their 
documents. - 15 minutes 

Evaluation/debriefing: 

• How was it to fish in your own river? To name things you`ve done in a form of competences? 
• How was it to self-assess yourself? Would you prefer to be externally assessed? What tool of competences 

recognition did you like? Which will you use? 
• Have you learned anything new about yourself? 
• What was surprising? New? Known? Difficult? Contra-intuitive?  
• To what extend are you confident about your competences? How attractive are you to your possible 

employer? 

Barbara Moś 
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Computers/tablets/smartphone, 
Colourful papers Pens, markers 
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Barbara Moś 

• To evaluate own 
competences and plan your 
development, 

• To learn how to name 
competences, 

• To evaluate concrete learning 
experience 

Introduction: 

In order to conclude competences gained in concrete learning experience, e.g. after a 
Training Course, or Internship Competence Passport (comp-pass.org) can be useful. 

This process starts with evaluation of what happened - looking at all events that may lead 
to any learning outcomes. Before we name concrete outcomes, we compare how we were 
before this experience and how are we now. 

We are going to follow this path (what happened, what has changed and what are the 
outcomes) thinking about our own experiences talking in pairs. 

Content: 

Each participant lists or draws (words, symbols) on red paper all events from concrete 
educational experience, in which they learned something: new or/and unexpected and/or 
surprising or/and difficult 

On the green paper, they write/draw all events/moments, in which they: used their 
abilities in practice - what were that abilities, did/performed/managed something new, 
used their strengths, taught others something. 

Competence Passport 



 

 

 

 

 

 

 

 

 

On the yellow paper, they write/draw all events/moments, in which they: changed opinion on 
something, developed understanding of something, felt motivated, engaged and empowered.  

In pairs for 10 minutes describe all those moments (in which they`ve learned knowledge (point 1), 
skill (point 2) and attitudes (point 3) - what happened, how did they behave? In order to help 
participant to express just facts and behaviours, the other person (the listening one) pretends to 
be deaf for emotions - notes down and remembers just facts and repeats the message without 
any other ingredients. Then participant switch and the listening person is speaking now. 

This step was to identify objective knowledge and skills that was used.  

Next step (another 10 minutes) is aimed to recognising a change, a development in all those 
moments. Now they are allowed to talk only about emotions, attitudes, level of confidence while 
performing certain tasks. How did they feel, what did they think, how comfortable/inconvenient 
was it during all mentioned above moments? They compare their state before and after those 
moments. 

 

For the conclusion of a round they ask themselves individually below questions identifying most 
important fields of development that happened during educational experience (without looking 
at the quality of experience itself, but from the prism of their own self-development): 

Now I feel more confident in: …………………… 

Now I know more on: ……………………………. 

Now I am able to do: ……………………………. 

The facilitator explains what are the competences and explains the typology of competences 
adopted by Comp-Pass: personal, social, management and practical. 

Having all the notes (red, green and yellow papers, descriptions of behaviours and events and 
filled in sentences) participants are asked to mark all competences and/or components of certain 
competences: with blue colour all personal ones, on red all social ones, on purple management 
ones and on green all practical ones.  

 

The next step is done on computers/tablets/smartphones using the page www.comp-pass.org. 
Participants are asked to make an account on the portal and on the link received from organisers 
(organisers of educational experience shall previously make an account and upload all project 
data to the portal and invite participants to edit their certificates) they look through description 
of all competences components and compare their descriptions with concrete names of 
competences listed in Comp-Pass. They complete their Comp-Pass and self-assess level of 
accomplished competences. After validation from the side of organisers, certificates are ready to 
print. 

At the end, organisers shall organise a ceremony of Comp-Pass handing-out. 

Barbara Moś 
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Attachment printed out, post-its, 
paper, pens. 

Attachments 

1,5 - 2 h 
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• Ability to substantially ideate, describe, 
evaluate and discuss business using the 
Business Model Canvas 

• Hands-on understanding of how to use 
certain tools to evaluate the 
effectiveness of Customer Relationships  

• Understanding of business type and how 
to evaluate Key Activities, Resources, 
and Partnerships in this context. 

• Ability to think holistically about the 
business services. 

Introduction: 

Start with the quote: 

“The Canvas is a housekeeping tool. It won’t hand you the gold but it will help you monitor how things 
are panning out.” 

Explain to participants that planning a business requires thinking about many factors simultaneously. 
But there is a path, a guide along which they can follow in order not to lose themselves in multi-
thinking. Present them the CANVAS model and its components. Explain what certain categories mean 
and divide them into small groups. 

Each person in each group is writing on the same colour of post-it a branch of economy (s)he is 
interested in (e.g. IT, education, aeroplanes). May be several branches, but everyone should be on 
separate paper. On the other coloured paper, everybody writes a human need that products or services 
may satisfy (e.g. need to be informed, trendy, or well fed).  

Each group from the pile of two-coloured papers is playing with it matching needs to branches and 
discussing what services or products may satisfy certain needs in several branches. They may attach 
different papers together, switch them, try all combination possible. At the end of this process they 
should come up with at least one idea for business. 

Every group works on one idea for a business using CANVAS model. Before that, explain to all 
participants each step. 

Planning a business - CANVAS model   



 

 

 

 

 

 

 

 

 

 

 

Barbara Moś 

Content: 

 

Start with value proposal and customer segments. Think of the need you will satisfy and what 
would you propose to your segment of customers. Specify your customer segment and draw its 
“personas” - typical representatives and what they possibly can think, do, see, and feel! Describe 
additionally its: 

• Age 
• Social status 
• Values they believe in 
• Specific situation in which they need your service/product 
• Their desires 
• Their lifestyle 
• Gender? (if relevant) 
• Etc. 

Value proposal should result from the characteristics of a segment and not the other way round.  

Fill in the model in given segments formulating different scenarios of value proposal for 
customers, using different variations like exclusive, massive, easy-use, etc. (Customer 
Relationship) 

2) Now try to apply design-thinking and associate pictures, things, feelings with the value 
proposal. Use Dixit game. This is the basis for your communication strategy. What channels to use 
to be most effective? 

3) Define what will you do for your customers. What activities need to be done? 

4) Define your resources, competences you need, people you need, equipment, expenses to make 
etc. What are your partners? 

5) Define the cost of 1 unit of your service/product. Define the price for your customers. If there is 
no price - where does the money come from? 

And this is your business! Now make a market research and check with other participants if they 
would use/buy/benefit from what you are offering them, as customers! 


